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Current global trade negotiations, such as the General Agreement on Trade in Services (GATS) by the World Trade Organization (WTO), are expected to spurt global trade to unprecedented levels. The GATS, for example, is designed to open global markets by removing trade barriers for service industries around the world. At the same time, 34 countries in the American continents are planning to expand the current North American Free Trade Agreement (NAFTA) to form a Free Trade Agreement of the Americas (FTAA) with similar goals of increasing global trade, especially in services. 

As Huckin (2002) observed, globalization has a number of important implications for professional communicators: Increasingly, they work for or provide services to transnational corporations, work in global virtual teams, and communicate in global networks. Their work as well as the different communities to which they belong are increasingly influenced by diverse global, regional, and local policies—whether they are corporate policies, global trade policies, or policies regulating the use of digital communication technologies. Moreover, the globalization of professional communication as a service changes the circumstances (i.e., where, how, under what conditions, by whom, with whom, and for whom) under which the service will be produced. As many of these economic and political changes are accompanied by highly contested ideological agendas, professional communicators increasingly encounter these ideologically charged discourses of globalization in their workplaces and communities. 

Yet, as Huckin (2002) noted, the implications of globalization for professional communication programs have remained largely unexplored. This article examines these implications to facilitate a dialogue about program development and proposes a framework for literacies in professional communication programs that reflects the context of globalization. For this purpose, the article addresses three questions: 

· What are key themes in globalization discourse that professional communication teachers and program developers might attend to as they design or revise courses and programs? 

· What implications do these themes have for literacies in professional communication programs (i.e., what does being literate in the context of globalization mean for professional communicators)? 

· How can professional communication programs facilitate such literacies? 

After defining globalization, I outline four prominent themes in globalization discourse that are particularly relevant for professional communication programs developing a framework for global literacies: 

· The facilitation of globalization through digital networks 

· The resultant pluralized identities and blurred boundaries 

· The increased interactions between diverse local and global discourses 

· The ideological contestation surrounding globalization 

With each theme, I discuss implications for professional communication programs, especially for the literacies students need to develop. Drawing on a number of definitions from literacy scholars in professional communication and beyond (Cargile Cook, 2002; Cope & Kalantzis, 2000b; Hawisher & Selfe, 1999; Kastman Breuch, 2002; Selber, 2004; Street, 2003), I use the plural literacies to refer to the multifaceted competencies involved in understanding, critically assessing, and productively using the symbol systems (visual and verbal as well as multimedia systems) of the cultures in which we function, including the technologies that mediate these symbol systems and the ideologies that drive the uses of these symbol systems for specific purposes. The globalization themes addressed here raise questions about the literacies involved in communicating in inherently global digital networks, central concepts and distinctions in professional communication, and the local situatedness of literacy practices in professional communication. Finally, as a phenomenon that is highly ideologically contested, globalization calls for a renewed emphasis on critical literacies in professional communication programs. 

Given that globalization is a highly complex and contested phenomenon, my discussion here cannot in any way be exhaustive or comprehensive, nor can it provide easy solutions to complex challenges. In fact, addressing these challenges will require a long-term collective effort and robust dialogue. Hence, my goal here is to begin developing a framework for thinking about literacies to facilitate such a dialogue about possible directions for program development that reflect the contexts of globalization. 

Globalization: From internationalization to transnationalization
A highly contested term, definitions of globalization in the literature vary widely and reflect wide-ranging ideological perspectives. Moreover, as Scholte (2000) pointed out in his overview of globalization, “Much talk of globalization is muddled, redundant, unsubstantiated and hyped” (p. 3). Drawing on a number of definitions from globalization scholars (Fairclough, 2003; Robertson, 1995; Rupert, 2000; Scholte, 2000; Stiglitz, 2002), I use the term here to refer to the increasing interdependence and integration of social, cultural, political, and economic processes across local, national, regional, and global levels. People, artifacts, symbols, goods, and services are exchanged more rapidly, frequently, and intensively, facilitated by the Internet, airline travel, wireless networks, and migration. As Ryan (2001) put it, “Globalization ...is the web of contacts, impacts, and connections now engulfing the basic institutions of the world in virtually every dimension of activity: demographic, economic, technological, environmental, and political” (p. 71). 

As globalization scholars have pointed out, globalization extends beyond internationalization because it involves a different set of relationships. Scholte (2000), for example, explained that international relationships are interterritorial—connecting two or more nations— and are about the relationships between those nations: “International relations are cross-border exchanges over distance, while global relations are transborder exchanges without distance. . . . Internationality is embedded in territorial space; globality transcends that geography” (p. 49). Similarly, philosopher Singer (2004) observed that political and social relationships in the world are beginning to extend beyond relationships between states: “Implicit in the term ‘globalization’ rather than the older ‘internationalization’ is the idea that we are moving beyond the era of growing ties between nations and are beginning to contemplate something beyond the existing conception of the nation-state” (p. 8). 

Globalization thus involves the emergence of economic, political, legal, social and other institutions, policies, and relationships that transcend national boundaries. That does not mean that international relationships—or relationships between different national contexts— are irrelevant but that there are new relationships that transcend multiple contexts. 

The term transnational is used most frequently in economic contexts of emerging global economic institutions, their agreements, and policies. Specifically, the term transnational corporation (TNC) has been defined predominantly by the United Nations Conference on Trade and Development (UNCTAD), an organization that studies TNCs and publishes annual reports about their development. According to UNCTAD’s (2002) Web site, TNCs are “incorporated or unincorporated enterprises comprising parent enterprises and their foreign affiliates” whereby a parent enterprise is defined as one that “controls assets [a minimum of 10% of shares or voting power] of other entities in countries other than its home country.” In its annual reports on foreign direct investment, UNCTAD publishes the transnationality indexes of both TNCs and countries, which shed further light on the use of the term transnational in this context. According to these indexes, a highly transnational corporation is characterized by having a high percentage of foreign assets, sales, and employment (UNCTAD, 2004, p. 127) whereas a highly transnational country is characterized by having a high percentage of foreign direct investments and a high percentage of foreign affiliates’ contributions to the gross domestic product and to the total employment of the country (p. 10). Technically, then, transnational business is not as much characterized by relationships between various national businesses as by business practices that transcend and affect multiple national contexts. 

Except for a short stagnant period between 2000 and 2002, TNCs have grown steadily and become increasingly transnationalized, especially in terms of their assets and sales (UNCTAD, 2004, p. xvii). Most of them now boast billions of dollars in sales. For example, PriceWaterhouseCoopers, a top 100 financial services TNC, is reported to have $16 billion in revenue, to employ more than 120,000 people, and to operate in 139 countries (p. 110). Larger TNCs such as Exxon and Wal-Mart have even exceeded $200 billion in sales (p. 176). 

The most significant development in the transnationalization of business is the surge in the transnationalization of the service sector. Traditionally, service industries, although constituting a much larger sector of the economy in many countries than manufacturing industries, had little global distribution, and only 10% of their output was traded internationally, compared with 50% for manufacturing (UNCTAD, 2004). Although services traditionally had to be produced where they were consumed, the Internet has enabled what UNCTAD calls a “tradability revolution” for the services sector, allowing service companies to produce and trade their services internationally (p. xxiv). As a result, service TNCs have grown in number and in size. In 1995, only 12 of the top 100 nonfinancial TNCs were in services compared with 68 in manufacturing. By 2002, the number of service TNCs in the list of the top 100 nonfinancial TNCs had almost tripled whereas the number of manufacturing TNCs dropped to 56 (p. 127). Of the newcomers to the list of top 100 nonfinancial TNCs in 2002, two thirds came from the services sector (p. 11). 

What these statistics mean is that the global distribution of production that has long characterized the manufacturing sector is now beginning to take hold in the services sector. Facilitated by the Internet, these services, or parts of these services, are increasingly produced offshore in countries with favorable production conditions either by establishing foreign affiliates or by outsourcing service production to an outsourcing service provider. In fact, the practice of outsourcing has resulted in a new industry—the outsourcing industry—and even this industry is becoming transnational. In India, for example, a country that has captured 80% of the global outsourcing business, outsourcing service providers have realized that they need to serve their clients in multiple languages and in markets with diverse production conditions. Accordingly, they have begun to establish affiliates in other countries that attract outsourcing business such as the Czech Republic, Sri Lanka, or Mexico (Arackaparambil, 2004). 

To a large extent, the transnationalization of business has been facilitated by emerging global economic institutions such as the International Monetary Fund (IMF), the World Bank, and especially the WTO. Instituted after the Uruguay Round trade negotiations in 1995, the WTO is designed to facilitate the global production and sale of services by means of its trade agreements. In addition to reissuing the 1947 General Agreement on Trade and Tariffs (GATT), which regulates global trade in merchandise and has led to the transnationalization of manufacturing, the WTO now also oversees a new global trade agreement—the GATS. Now effective, the GATS is expected to open global services markets in the 147 WTO member countries. In essence, then, the global distribution of production is not only beginning to take hold in services but also being accelerated by a global trade agreement specifically designed for services. 

What does this transnationalization of business, especially in the services sector, mean for professional communicators? Because many of them work in the services sector, which typically constitutes the largest part of the economy in developed countries, the transnationalization of services and global trade affects large numbers of professional communicators. In the United States, for example, the services sector accounts for more than 80% of private, nonfarm employment (U.S. Department of Commerce, 2002). Regardless of whether professional communicators directly produce communication services (e.g., public relations, marketing communication, technical communication services) or communicate as part of their work in other services (e.g., financial services, health care, higher education, engineering), during the next few decades, they will likely experience the impact of global trade in their service sector in some form, be it in the influx of service providers and services from other WTO member countries or in the movement of parts of their service production around the globe. 

For example, professionals in higher education, such as professional communication faculty, will likely experience an influx of foreign providers of higher education services. According to the GATS, these providers will need to receive the same government treatment as national providers do if the country has opened the higher education services sector to global trade. At the same time, professional communication programs in particular will likely see an increased interest in their course and program offerings from communication professionals in other parts of the world, for example, those parts to which communication services are being outsourced. At the same time, the GATS will open access to higher education markets of countries that have committed their higher education sector to the GATS, providing professional communication programs with new opportunities for global expansion and revenue generation. As these examples indicate, the transnationalization of business and other organizations, their relationships, and practices give rise to important challenges professional communicators will need to address. 

The challenges of globalization: Toward a framework for global literacies in professional communication
To identify these challenges and their implications for literacies in professional communication programs, I draw on four themes in globalization discourse that are particularly relevant to professional communication. First, the global division of labor and the transnationalization of business practices are largely facilitated by digital networks, which means that professional communicators increasingly communicate in such networks. Second, the transnationalization of business increases the interaction between professionals from multiple contexts, making the workforce more mobile, accessible, and diverse, resulting in pluralized identities and blurred cultural boundaries. Third, transnational corporations and emerging transnational organizations give rise to new relationships and increased interactions between diverse local and global discourses. Fourth, the practices involved in transnationalization—from the division of labor to global standards for labor and environmental protection—are highly ideologically contested, lending new urgency to the need for critical literacies in professional communication programs. 

The Facilitation of Globalization Through Digital Networks 

To a large extent, the transnationalization of business and other practices is possible only through digital networks, which facilitate new types of engagement for professional communicators with colleagues, customers, community members, and other stakeholders. For example, in the past, audience analysis, a key practice in professional communication, was often conducted as a heuristic analysis, largely because audiences were difficult to access. In producing documents for such inaccessible audiences, then, professional communicators often had to rely on assumptions and research about the targeted audience group as a whole for their audience analysis. In contrast, the Internet now allows professional communicators not only to access audiences around the world but also to actively engage them in increasingly open genres—those that allow audiences to participate in producing discourse (e.g., Weblogs, Wikis)— that are networked globally. 

The trend toward open, globally networked genres has important implications for global communication compared to print. Most significant, print genres are predominantly closed in that they are produced by writers for consumption by users. To a large extent, print genres, such as books or manuals, thus foster a relatively clear distinction between writers and readers or users, requiring writers to analyze readers—usually based on a heuristic—in order to produce a document that typically excludes readers or users from participating in the production of the document. Even early Internet genres, such as Web sites and e-mail, are relatively closed in that user participation in their production is limited. 

Increasingly, however, Internet-based genres have become more open and globally networked. Web sites, for example, can now be constructed as open systems (Spinuzzi, 2002; Spinuzzi, Bowie, Rodgers, & Li, 2003; Spinuzzi & Zachry, 2000), shifting communication “from a consumer model of documentation-as-product towards a citizenship model in which citizens contribute to and collaboratively develop information” (Spinuzzi, 2002, p. 194). Moreover, Web sites increasingly are connected to Weblogs, which allow anyone to contribute, comment, and link to a blog. In fact, the technology not only invites comments from visitors but also allows its users to invite collaborators and to build networks in multiple ways, such as through blogrolls (lists of other blogs), trackback (a notification system between blogs), and blog directories. Furthermore, e-mail can now be sent directly to a blog, again allowing anyone to comment on a blogged e-mail and thus facilitating networked communication on a global scale. Other emerging open genres, such as Wikis, allow users to create, edit, and publish Web content collaboratively, likewise fostering audience involvement and the networked creation of text. And citizens, customers, and other stakeholders have come to expect such networked interaction as companies increasingly use blogs, discussion forums, listservs, and other technologies to build community networks of stakeholders. 

For professional communicators, then, this shift toward communicating in open, participatory, and networked genres means that they need to understand how to connect and communicate across diverse cultural contexts to build, navigate, and manage these communication and information networks. They need to be able to collaborate effectively and ethically in global networks, using global network technologies to build trusting relationships and partnerships. Working in virtual teams, for example, professional communicators must build work spaces that transcend individual local contexts, that involve “transborder exchanges without distance” (Scholte, 2000, p. 49). In developing these networks, they need to be able not only to write for diverse audiences but also to engage them in collaborative networks. Accordingly, professional communicators must be able to shift from using audience analysis heuristics to engaging stakeholders directly. Most important, they need to be able to engage these stakeholders across multiple contexts. 
Pluralized Identities and Blurred Boundaries 

Not only digital networks but also migration processes have resulted in pluralized societies and identities as well as blurred national and cultural boundaries. As the 2004 United Nations Human Development Report points out, the number of people who have moved outside their countries of birth has doubled since 1970. Migration to the European Union, for example, is up 75% since 1980 (p. 30). In North America, larger cities in particular are increasingly inhabited by migrant populations. In such cities as Miami, Florida; Toronto, Canada; and Los Angeles, for example, immigrants constitute about half the cities’ population. As the report points out, what these developments indicate is that “people do not have single, fixed identities. They have multiple and often changing identities and loyalties” (p. 100), leading to “a shifting and blurring of the boundaries tat separate ‘us’ and ‘not us’” (p. 101). Many people who were born in one country, were educated in others, and lived and worked in yet others have multiple citizenships. As a result, typical boundaries between national and international communication are often meaningless to them because they have mixed or hybrid identities and live what Benhabib (2002) has called a “flexible citizenship.” 

Professional communicators increasingly encounter such pluralized national and cultural identities and the blurred boundaries between them in multiple ways. Pan, Scollon, and Scollon (2002), for example, described a business meeting in Budapest that involved “a Brazilian woman who has lived for years in England, another woman who is a South African, and still other colleagues who were Belgian, Israeli, American, and Dutch” (p. 3). As the authors noted, an approach that involves learning the presumed traits or rhetorical features of all these diverse participants would be not only tedious but also counterproductive because participants have complex, mixed identities. Similarly, describing his work with global drug-development teams, Bernhardt (1999) explained that “it is not unusual, for example, to find that the chemists are German, the clinical researchers French and American, the regulatory professionals British, and for the team to include Swiss, Japanese, or other nationalities” (p. 59). The complexity of the teams, however, rendered traditional conceptions of bounded national identities not particularly useful: 
We recognized there was little need of invoking stereotypes of nationality or personality, and that the team could refuse easy categorizations of their fellow team members to confront, instead, the particular issues and conflicts that inevitably arose within the development process itself. (p. 59) 
In professional communication classrooms—online or on campus, students and professors have a similar mélange of identities. To provide an example, Williams (2003) described a student in his classroom who “was born in China where she lived until she was eight, then she lived in Japan and the U.S. before coming to university in Britain where she was an avid reader of glossy celebrity magazines as well as Jane Austin novels” (p. 606). Williams asked, “How do we define her in terms of culture? How do we determine the origin of her rhetorical and discursive influences?” (p. 606). That example raises questions not only about whether we can define a person’s cultural identity but also about whether we should. 

As these examples show and as globalization researchers have indicated, the context of globalization radically foregrounds and questions traditional ways of understanding the term culture and increasingly questions the ideologies and politics involved in its use. As Benhabib (2002) explained, traditional views of culture, which constitute a “reductionist sociology of culture,” rest on “faulty epistemic premises” (p. 4), including the assumption “that each human group ‘has’ some kind of ‘culture,’ and that the boundaries between these groups and the contours of their cultures are specifiable and relatively easy to depict” (p. 2). Moreover, reductionist views, according to Benhabib, assume that “cultures are congruent with population groups and that a noncontroversial description of the culture of a human group is possible” (p. 4). 

Practically, the predominant reductionist view of culture has relied on what Appadurai (2001), in his critique of area studies, called “trait geographies,” in which geographic areas are equated with nations and cultures that are presumably characterized by certain “traits”: 
Much traditional thinking about “areas” has been driven by conceptions of geographical, civilizational, and cultural coherence that rely on some sort of trait list—of values, languages, material practices, ecological adaptations,...and the like. However sophisticated these approaches, they all tend to see “areas” as relatively immobile aggregates of traits, with more or less durable historical boundaries. (p. 7) 
In professional communication, these trait geographies have surfaced predominantly in two approaches: the universalistic approach and the particularistic approach. At one end of the spectrum, the universalistic approach emphasizes the search for communication universals. Taking this approach, technical communicators would use Simplified English or avoid idiomatic language to create presumably culture-free texts or images. Universalistic approaches have sometimes been tied to claims that North American professional communication practices are simply superior to all others, suggesting that “the North American standard of technical communication is not merely a local cultural preference but rather the distillation of all that has been learned about how to make messages unambiguous and understandable” (Weiss, 1998, p. 257). 

At the other end of the spectrum, the particularistic approach emphasizes the search for presumably static traits to ascribe to particular groups of people. Commonly based on early findings in anthropology (e.g., Hall, 1976) and international business literature (e.g., Hofstede, 1997), the particularistic approach has produced lists of traits as well as of dos and don’ts for professional communicators to consider when writing for various presumably homogeneous national audiences. Yet, as Munshi and McKie (2001) observed, “ignoring the obvious contradictions in oversimplified binary categorizations [e.g., high and low context, masculinity-feminity, and other such categories], such intercultural communication, in fact, codifies a gap between the ‘us’ and the ‘them’” (p. 15)—a gap that is continually being renegotiated, and increasingly so in the context of globalization. Moreover, such categorizations assume specifiable and fixed boundaries to ascribe particular identities to entire groups of people. 

Professional communication scholars have already begun reexamining the uses of the term culture. Grobman (1999, 2000) and Thrush (2000), for example, observed that the particularistic approach reifies national identity and thus ignores the complexity of identities in professional communication. Similarly, Varner (2001) urged professional communicators to overcome “static and traditional views of culture” (p. 101). Likewise, Sun (2002) pointed out that current practices of preparing communication products for local markets are based on a model that regards cultures as something unchanging and congruent. It neglects the dynamics between different subculture groups that are arguing different perspectives and struggling for ascendancy. In most cases, this model only sees a dominant culture in one area and assumes that it will be dominant forever. (p. 2) 

Thus, globalization, with its increasingly complex and hybrid identities as well as blurred boundaries, lends new urgency to our need to shift our understanding of culture away from specifiable, fixed boundaries; lists of traits ascribed to entire groups of people; and homogeneous identities and toward a view of cultures “as constant creations, recreations, and negotiations of imaginary boundaries between ‘we’ and the ‘others’” (Benhabib, 2002, p. 8). 

Practically, communication based on such a view of culture has a number of implications for literacy practices of professional communicators. First, professional communicators who operate on the basis of a concept of culture as hybrid, heterogeneous, complex, and constantly renegotiated boundary creations do not ascribe literacy practices to presumably static groups. Instead, they understand literacy practices as existing in complex webs of diverse, overlapping, and dynamic “cultural ecologies,” a term used by Hawisher, Selfe, Moraski, and Pearson (2004) to account for the complexities of literacy environments. According to the authors, literacy ecologies “consist of social contexts; educational practices, values, and expectations; cultural and ideological formations like race, class, and gender; political and economic trends and events; family practices and experiences; and historical and material conditions—among many, many other factors” (p. 644). Professional communicators need to be able to analyze these cultural ecologies of literacy practices rather than the rhetorical features of presumably homogeneous national groups. 

Second, this shift in understanding culture means that professional communicators must operate on the basis of an understanding of literacy not as a universal skills set but rather as consisting of multiple literacies or multiliteracies (New London Group, 2000). As the New London Group of literacy researchers observed, “Local diversity and global connectedness mean not only that there can be no standard; they also mean that the most important skill students need to learn is to negotiate . . . variations in register that occur according to social context” (p. 14). Most important for professional communicators in the context of globalization, however, is that they develop new literate practices that help them mediate between multiple literacies and the ecologies in which they exist. Flower (2002, 2003), for example, argued that intercultural rhetoric be grounded in inquiry. Intercultural inquiry, she explained, 
is a literate practice that tries to elicit real differences without polarizing people and to negotiate conflict without silencing it. It places its bets on multiple ways of representing what people know—on the ways a hybrid discourse and shared situated knowledge can translate ideas into actions and outcomes and in doing so challenge and transform understanding. (2003, p. 64) 
Rather than “a study of others,” intercultural inquiry involves “a collaborative inquiry with others” (Flower, 2002, p. 189)—a practice increasingly facilitated by digital technologies regardless of location or distance. Professional communicators, then, need to be able to engage in collaborative inquiry across various boundaries to identify multiple perspectives, genre conventions, tacit assumptions, and interpretive strategies as resources for new shared, negotiated, and transformed meanings (Flower, 2003). 

For this purpose, students need to develop a metalanguage or heuristic with which they can better understand, discuss, and reflect on their own literacy practices and the assumptions with which they engage in exchanges across literacy ecologies. Such heuristics can help professional communicators negotiate genre conventions and other assumptions about the structure of communication and examine possible communication problems jointly with other team members or with their audiences. Clearly, such heuristics depend on the task, purpose, and other circumstances of the collaborative work and cannot be universal. Scollon and Scollon (2001), for example, proposed a metacommunication heuristic, based on theories of face and interpersonal power, with which professional communicators can inquire into and negotiate each other’s communication practices. Pan et al. (2002) built on this approach, proposing communication display portfolios—a set of documents that professional communicators can use to negotiate diverse literacy practices, conventions, and expectations. To negotiate diverse literacy practices, then, professional communicators need a strong grounding in communication theories from multiple perspectives. 

Increased Interactions Between Diverse Local and Global Discourses 

Professional communicators cannot become literate in globalizing workplaces just by developing multiliteracies and the ability to negotiate multiple literacy practices and ecologies. After all, globalization not only increases discursive interaction between multiple local contexts but also connects diverse local contexts, organizations, and their discursive practices with global ones. Local communication events can easily take on global significance and vice versa. To capture this interaction, Robertson (1995) coined the term glocalization, which signifies that the local is an “aspect of globalization” (p. 30) in that “the local is in large degree constructed on a trans-or super-local basis” (p. 26). In fact, the terms are hardly separable and indeed permeate each other. As a result, according to Robertson, “globalization . . . involves the creation and the incorporation of locality, processes which themselves largely shape, in turn, the compression of the world as a whole” (p. 40). 

Practically, this intricate interrelationship of global and local processes plays out in a number of ways. For example, in the case of the GATS, a local U.S.-based organization called the National Committee for International Trade in Higher Education (NCITE), consisting largely of U.S.-based for-profit education providers, principally influenced the first proposal ever presented on higher education to the WTO—the United States Negotiation Proposal for Global Trade in Higher Education. Created by a local organization, the Office of the United States Trade Representative, and influenced by NCITE, this proposal to a global organization will influence local higher education institutions and policies worldwide, despite vehement protests by U.S. and international education associations. The example illustrates how certain local interests can be propelled to global levels, which then in turn constrain policy making in other local contexts (Fairclough, 2003, pp. 40-41). Although professional communicators often play important roles in local policy discourse (Rude, 2000), they are rarely aware of these global-local interactions and thus have limited opportunities to shape them or to lobby on behalf of their professional, business, and local communities. Without this awareness of the interplay between local and global discourse, their only option is to adapt to the consequences of the decisions resulting from these interactions. 

Similar interactions between local and global contexts occur in transnational corporations and other organizations as they increasingly expand and network globally. Corporate policies, such as policies about sexual harassment, created in one location within a transnational corporation can shape, constrain, or conflict with communication between employees or between employees and customers in a different context. Similarly, especially through the use of the Internet, local business practices of transnational corporations, such as labor practices in low-income countries, can easily be communicated to customers worldwide and become a global public relations problem for the company as customers form opinions and boycott initiatives on the Web. Protest initiatives and their Web sites (e.g., gapsucks.org, globalexchange.org, or sweatshopwatch.org) rally consumers around their causes and have forced changes in business practices in multiple local contexts. 

Moreover, with the Internet becoming the dominant communication medium of the world, professional communicators increasingly work under a maze of various regional and global policies regulating the use of this global medium both locally and globally. To name only a few examples, the Trade Related Intellectual Property (TRIP) policies of the WTO or the copyright, free speech, and intellectual property regulations of various regional bodies alter the kinds of interactions that are possible in different contexts. As St. Amant (2002) showed, for example, the privacy regulations adopted by the European Union have a major impact on the deliberation of such policies in other local contexts. These regulations also change what kinds of online interactions professional communicators can have with their peers or customers. 

Yet professional communication research and pedagogy often remain focused on the local situatedness of communication practices. Increasingly, however, professional communicators will need to acknowledge the pressures, constraints, and affordances that emerge outside or at the margins of particular locally situated contexts. To be literate in the context of globalization, professional communicators must consider the ways in which local discursive practices can become global and vice versa. 

The interaction between local and global discourses thus raises questions about the limitations of a model of literacy as only a locally situated social practice. As Brandt and Clinton (2002) cautioned, a model of literacy as a locally situated social practice runs the risk of romanticizing the local in such a way that makes accounting for local-global interplay difficult. The main limitation of the locally situated approach is that “under the ethnographic gaze, everything looks particular and situated” (p. 344). Such a predominantly local account of literacies does not allow us to see the ways in which literacy practices from one context are interpreted, adapted, or appropriated in other contexts or in which local practices assume global significance and vice versa. As Brandt and Clinton put it, “More is going on locally than just local practice” (p. 343) because literacies have “transcontextualized and transcontextualizing potentials—particularly . . . [the] ability to travel, integrate, and endure” (p. 337). 

This emphasis on the transcontextual potentials of literacies—to connect and transcend multiple local as well as global contexts— offers a way to account for the “transborder exchanges” that characterize globalization processes (Scholte, 2000, p. 49). As Brandt and Clinton (2002) suggested, to understand these connections between local and global contexts and to function in global networks, we need to “repair . . . the link between the local and global . . . exposing the ways that a localizing literacy event in one context might be a globalizing accomplishment in another (or vice versa).” To understand how the local contexts of one literacy event participate in the literacy events of other contexts and what happens at the intersections between literacy contexts, “we need perspectives that show the various hybrids, alliances, and multiple agents and agencies that simultaneously occupy acts of reading and writing” (p. 347). Research into these local-global connections, hybrids, and alliances in professional communication is still rare, but it is needed to help professional communicators recognize and participate in significant local and global events, discursive practices, and decisions. Given their function in increasingly transnational workplaces as well as in public policy development (Rude, 2000), professional communicators play important roles in shaping this local-global interaction, contributing to global corporate citizenship, and ultimately shaping a global civil society. 

To account for the interactions between local and global discourse, professional communicators may also need to question traditional distinctions between national, international, and intercultural professional communication. As Grobman (1999, 2000) and Thrush (2000) pointed out, traditional distinctions between intercultural and international professional communication may not help us account for the complexity of diversity. With a globalization context involving increased mobility, migration, flexible citizenship, and hybrid identities, we may indeed need to ask what these traditional distinctions allow us to see, what they preclude from view, and what assumptions they rest on. Does a distinction of international professional communication, for example, allow us to account for the complex and mixed identities professional communicators and their audiences bring to the discourse? Does it allow us to account for the complex interaction between local and global discourses? 

The Ideological Contestation Surrounding Globalization 

Because it involves transnationalizing business as well as building a global social, economic, and political order, globalization is a phenomenon that is ideologically highly contested. Ideologies, according to Fairclough (2003), are “representations of aspects of the world which can be shown to contribute to establishing, maintaining and changing social relations of power, domination, and exploitation” (p. 9). In essence, ideologies are discursive representations that serve to advance a group’s interests and the group’s ability to control social processes in line with these interests. As globalization researchers (Held, McGrew, Goldblatt, & Perraton, 1999; Rupert, 2000; Scholte, 2000; Soros, 2002; Stiglitz, 2002) have pointed out, different social and economic groups (e.g., dominant neoliberal corporate groups, alternative social-democratic groups, or oppositional reformist groups) have various interests in how this new global order is shaped and accordingly have advanced ideologies of globalization that reflect these interests. 

Currently, globalization researchers from a variety of perspectives agree that globalizing processes are dominated by corporate neoliberal interests in the removal of government regulations from global markets through such organizations as the WTO, the IMP, (International Monetary Fund) and the World Bank (Bourdieu, 1998; Giroux, 2004; Rupert, 2000; Scholte, 2000; Soros, 2002; Stiglitz, 2002). Given their growth through transnational affiliates, acquisitions, and mergers, TNCs now represent a formidable economic and globally consolidated force. As the Institute for Policy Studies (2000) pointed out, many TNCs boast larger economies than those of many countries, and more than half of the largest economies in the world now belong to TNCs rather than countries. Indeed, the top 200 TNCs now produce more revenue than the combined economies of all but the 10 largest countries. 

It is perhaps not surprising, then, that TNCs have lobbied governments and global institutions to establish institutional structures and agreements that facilitate their interests in free global markets—that is, global markets that have been liberalized from government regulations, which often reflect local public interests. Such regulations include restrictions on the use of public resources and services for profits or on foreign investment. Government regulations can also include stipulations for labor and environmental standards that could affect profit margins. This agenda removing government regulations, controls, and restrictions from markets around the world is commonly referred to as neoliberalism. Bourdieu (1998), for example, described neoliberalism as “an immense political project” designed to ensure “an unprecedented mobility of capital” for stockholders and TNCs, a project that involves “severing the economy from social realities.” Researchers studying globalization from an economic perspective have concurred. As Joseph Stiglitz (2002), Nobel prize laureate in economics and former vice president and chief economist of the World Bank, explained, neoliberalists accordingly argue that “markets by and large work well and that governments [and by extension, the public institutions carrying out their missions] by and large work badly” (p. 196). 

In other words, the ideological struggles about globalization concern the extent to which different stakeholders should control the shaping of a global order: the public at large or corporations. Because globalization has been controlled largely by economic, neoliberal interests, Stiglitz (2002) characterized the current phase of building a global civil society as one dominated by global governance—through global economic institutions shaped largely by corporate interests—without global government. Although global civil institutions, such as the United Nations and the United Nations Educational, Scientific and Cultural Organization, have existed for a while, their powers are eroded by economic institutions. Examples of strategies to undermine global civil institutions abound, ranging from delayed payments of membership fees to actions opposing such civil institutions as the International Criminal Court or the United Nations Centre on Transnational Corporations. Vehemently opposed by global corporations, the center, whose goal was to develop a global code of corporate conduct and responsibility, ultimately shut down at the request of the U.S. government (Shuman, 1999). Only a voluntary, unmonitored initiative for global corporate responsibility, the Global Compact (see www.globalcompact.org), currently exists. 

Knowingly or unknowingly, professional communicators participate in these ideological struggles over the shaping of a global social and economic order. The ideologies of globalization and the accompanying corporate practices are reflected in the workplace and in professional communication classrooms. TNCs, for example, are well aware of the mobilization of negative publicity in response to their corporate practices in diverse locations. As companies respond, new genres, such as corporate responsibility reports, have emerged that represent local practices and the lived experience of people in diverse local contexts to a global audience, shaping public opinions and corporate communication practices. Moreover, especially as workplaces and classrooms take advantage of digital technologies to transcend traditional borders, professional communicators as students, practitioners, and researchers need to understand how the ideologies of globalization affect discursive practices in their classrooms, workplaces, and communities (e.g., how they shape power positions and limit or enable what and how fellow students, coworkers, and others in diverse local contexts are able to communicate). 

As Huckin (2002) argued, globalization, therefore, calls for a renewed emphasis on critical literacies in professional communication. Critical literacies, according to Shor (1999), challenge the status quo in an effort to discover alternative paths for social and self-development. . . . [They connect] the political and the personal, the public and the private, the global and the local, the economic and the pedagogical, for reinventing our lives and for promoting justice in place of inequity. (p. 1) 

Critical literacies have always been central to professional communicators’ engagement in civic life in their communities and beyond (Dubinsky, 2004). In the context of globalization, these literacies involve the development of a “civic mindset” (Eble & Gaillet, 2004) that allows professional communicators to recognize, critically analyze, and negotiate ideological agendas of and power relations between global and local corporate, professional, and public interests. Critical literacies in this context thus involve understanding what power relations these ideologies and practices produce and reproduce and whom these relations privilege or marginalize. Without these literacies, professional communicators will find it difficult to participate in the complex local-global interactions that shape the emerging global civil society. 

To summarize, then, globalization presents professional communicators with a number of challenges, ranging from communication in digital networks to the ideological struggles involved in the shaping of an emerging global civil society. To address these challenges, professional communicators need to have a conceptual framework for what being literate means in the context of globalization. With the framework developed here (see Table 1 for an overview of this framework), we can expand the introductory definition of literacies to reflect the context of globalization as follows: First, because much communication happens in digital networks, which are inherently global, literacies in the context of globalization involve not only understanding, critically assessing, and using symbol systems but also negotiating multiple systems for communication across literacy ecologies. This negotiation is particularly critical as professional communicators construct shared, transcontextual work spaces and networks to engage colleagues, customers, clients, and other stakeholders by building trusting relationships and partnerships. Second, for this purpose, professional communicators need to develop new literacy practices, such as engaging in intercultural inquiry, reflecting on their own literacy practices, and developing a metalanguage with which to describe and negotiate such practices. These new practices also allow professional communicators to shift from audience analysis based on presumed group traits to an involvement model that can accommodate blurred boundaries and mixed identities. Third, because globalization adds a new set of relationships—those that transcend multiple local contexts as well as those that mediate between local and global discourse—professional communicators increasingly need to be able to analyze and assess the relationships between local and global contexts, considering how local practices assume global significance and vice versa. Fourth, because globalization involves building a new economic and political order, professional communicators need to develop critical literacies that help them analyze and negotiate the diverse ideological agendas of, and power relations between, global and local corporate, professional, and public interests. 

Facilitating global literacies in professional communication programs
As professional programs address the challenges of globalization, questions about facilitating global literacies arise at all levels of program design—from selecting and designing learning materials, especially textbooks, to designing courses and pedagogies to designing the program as a whole. Here I provide a brief example for each level to illustrate how the framework for global literacies may be applied to designing or revising programs that reflect the context of globalization. 

Global Literacies in Textbooks 

Among learning materials, textbooks—whether in print, online, or in hybrid form—still play an important role in many professional communication courses. Accordingly, they have undergone considerable scholarly analysis, especially with regard to their representation of communication across national, cultural, and linguistic boundaries. These analyses have shown that textbooks represent such communication as the cause of problems and barriers and that textbooks are predominantly developed from a U.S. cultural perspective (DeVoss, Jasken, & Hayden, 2002; Miles, 1997; Munshi & McKie, 2001). 

In their analysis of business communication textbooks, Munshi and McKie (2001) found that these textbooks reflect “a new western colonialism in business [that] often distorts the teaching of intercultural communication and places non-Western students at a disadvantage” (p. 9). According to the authors, textbooks tend to exclude nations that are of little interest to Western business and to conceal “the systematic asymmetry of the exchanges between economically rich and economically poor parts of the world” (p. 11). As the authors pointed out, the textbooks they analyzed were typically designed from a Western or U.S. cultural perspective and thus ultimately perpetuated “the West’s power of representing cultural values and traits.” In these representations, groups tend to be “simplistically homogenized for the convenience of a Western audience” (p. 17) to serve the “self-interested goals of the ...Western World” (p. 18). Designed from such a perspective, textbooks typically include a discussion in one chapter or at the end of each chapter that presents non-U.S. Americans as “others”—usually ascribing specific, clearly delineated identities to them. In fact, the textbook publishing industry is organized according to this preglobal approach, providing a national version of a textbook for various national markets. For instance, in versions for the Canadian market, examples from U.S. business contexts are replaced with Canadian ones (e.g., Kmart may be changed to Canadian Tire). At the same time, professional communication instructors in countries that have a small population and are perhaps considered less profitable will have to resort to textbooks produced specifically for large national markets such as the United States or Canada. As Munshi and McKie illustrated, such textbooks can be meaningless or even offensive to students learning in contexts that are outside the Western map of business interests and hence are ignored, marginalized, or “othered” in these textbooks. 

Only recently have textbooks taken a more global approach. The management communication textbook by Andrews and Andrews (2004), for example, omits the traditional chapter on the “other.” Instead, the book is permeated with global business scenarios in which managers working in diverse local contexts collaborate to accomplish their tasks. For example, one scenario describes the situation of Ichikawa Matsusuke, a Japan-based manager of a multinational company, who is working with human resources managers based in offices in the United States, Sweden, Spain, and France to develop a corporation-wide policy on sexual harassment. The questions for discussion accompanying these scenarios then encourage students to question traditional stereotypes and assess the impact such stereotypes might have on communication. The authors also forgo lists of presumably static cultural traits, realizing, as Pan et al. (2002) did, that “the world is simply too complex for any book to even sketch an outline of all the things to be taken into consideration for each and every different situation a person might encounter” (p. viii). Instead, the textbook focuses heavily on the analytic, digital, and collaborative literacies managers need to communicate in globalizing business environments. 

Other global approaches to course material development may involve the coauthorship of professional communication instructors working in diverse local contexts to provide communication examples, pedagogical approaches, and research results from these contexts. Such a collaborative approach could also address Munshi and McKie’s (2001) concerns about neocolonial approaches to representing others and approaches privileging certain ideological positions while marginalizing others. Such collaboration can also help include various links between local and global discourses, such as those between documents produced by local affiliates of multinational corporations and those addressed to global audiences, such as reports on global corporate citizenship and responsibility. 

Global Literacies in Course and Program Development 

Overall, the proposed framework suggests three applications for developing courses and programs that foster global literacies: First, reconsidering distinctions between national and international professional communication in the curriculum; second, emphasizing pedagogies of boundary work and transcontextual, critical literacies; and third, developing partnership networks for open, borderless learning environments. 

Reconsidering distinctions. Given the increasingly blurred boundaries and intricate interactions between local and global discourse, the proposed global literacy framework questions traditional distinctions between national and international professional communication. Global literacies, as Maylath and Thrush (2000) argued, are not necessarily the material of a separate course or of a separate section on international professional communication. Instead, because global literacies involve seeing connections, power relations, influences, hybrids, and alliances across local and global contexts, they need to be integrated in the entire curriculum. Although a course on globalization and professional communication may be helpful in providing important grounding for students, as a whole, to develop global literacies, students need to see the connections between their local workplaces, their communication tasks and practices, their communities, and other local as well as global contexts. 

Emphasizing pedagogies of boundary work and transcontextual, critical literacies. Because globalization involves increasing interactivity and integration—processes that involve the blurring, shifting, and crossing of boundaries as well as the hybridizing and pluralizing of individual identities and societies—professional communicators must increasingly be able to navigate, negotiate, and cross these boundaries. To do so, they will need to reflect on, articulate, share, and negotiate their own literacy practices as well as collaborate with others to inquire into multiple practices and perspectives from which to build jointly negotiated transcontextual work spaces and literacy practices. Thus, professional communicators must be familiar with multiple communication theories and ways of negotiating metalanguages appropriate to the situations in which they find themselves. In their courses, then, students will need opportunities to engage in such boundary work and to develop such practices of intercultural inquiry (e.g., Flower, 2002, 2003; Pratt, 1991; Scollon & Scollon, 2001). Pedagogies of boundary work also help students understand that “more is going on locally than just local practice” (Brandt & Clinton, 2002, p. 343). They help students see the linkages across boundaries of literacy ecologies and the “transcontextualizing potentials of literacy” (p. 337)—the ways in which local discourse can influence that in other local or global contexts. 

Because these linkages and interactions between local and global discourse reflect ideological agendas, globalization lends new urgency to the role of critical literacies in teaching professional communication (Huckin, 2002). Accordingly, Huckin suggested that critical pedagogy should play a central role in professional communication courses. As a part of such pedagogy, Huckin recommended that discussions of global contexts be included throughout the course and program, for example, through the use of ethics cases and service learning opportunities in global contexts or the critical analysis of globalization discourse. Using rhetorical theory or other theories of critical discourse analysis, students may, for example, examine the documentation and policies provided on local TNCs’ Web sites as well as the responses to these documents by diverse public voices. As Fairclough’s (2003) research on the discourse of globalization shows, such analysis can help students see “how particular identities, interests, representations come under certain conditions to be claimed as universal” (pp. 40-41) and thus achieve dominance. 

Developing partnership networks for borderless learning environments. Like much communication and perhaps other areas of study as well, boundary work and other literacy practices in the context of globalization are better learned than taught. As Dewey (1961) reminded us, “We never educate directly, but indirectly by means of the environment. Whether we permit chance environments to do the work, or whether we design environments for the purpose makes a great difference” (p. 19). What environments, then, can teachers of professional communication create in order to foster global literacies in students? 

Traditionally, classrooms have been conceived as local and closed systems—a tradition that has been replicated in much course management software, which makes it difficult to build the kinds of networks students need to learn how to function in such networks beyond the closed environment of the classroom. As an alternative, professional communication programs have traditionally relied on international exchange programs. To foster competencies in international professional communication, these exchanges have focused on moving individuals from one local system into another, for example, by exchanging students or faculty members for a limited period of time. Although such exchanges are invaluable to the individual development of students and faculty, in the globalization context, they hardly suffice. First, given family obligations, professional, or financial constraints, not all students can participate in such opportunities. Second, such exchanges do not enable students to develop the global literacies of engaging in complex boundary work, building and managing participatory global networks, or taking part in shaping a global civil society. 

To foster global literacies, programs need to partner globally and build networked open-learning spaces that offer regular, just-in-time, and anytime opportunities for learners to interact with instructors, peers, and professional communicators in collaborative or coordinated courses, programs, or projects. With such program partnership networks, learners can take courses jointly with their peers or from faculty around the world and collaborate in open-learning environments. They can also invite the voices and perspectives that are normally absent from textbooks and closed classrooms. 

Building global program partnership networks is not easy (Duin & Starke-Meyerring, 2003). But pioneering work has emerged in a number of professional communication programs, such as the Global Classroom Project at the Georgia Institute of Technology (Herrington, 2004), the partnership program between the technical communication departments of the University of Washington and the University of Twente in the Netherlands, the partnership projects between the Technical Communication Program at the University of Wisconsin– Stout and various technical communication and translation programs in Europe, or the partnership between a business communication program in the United States and one in Cuba, as described by Sapp (2004). In addition, professional associations have begun taking leadership roles in helping facilitate such partnerships. The Council for Programs in Scientific and Technical Communication, for example, has begun an initiative to link professional communication programs from diverse contexts. 

Conclusion
The globalization themes I have identified have wide-ranging implications for professional communicators, the literacies they need to develop, and the programs they design to foster these literacies. From these themes, I proposed a framework for thinking about global literacies and considering them in course and program design. Clearly, this framework is by no means complete; rather, it serves as a way for professional communication teachers and program developers to engage in dialogue and reflect on what being literate in a globalizing world means for professional communicators—a world characterized by digital networks, blurred boundaries, pluralized workplaces, hybrid identities, and highly contested ideological agendas driving complex interactions between diverse local and global discourses. 

Much is at stake in this world—nothing less than the shaping of a social, political, and economic global order that transcends and interacts with local workplaces, communities, and classrooms in complex ways. With the necessary transcontextual, digital, and critical literacies, professional communicators can play an important role in shaping this order because, as Cope and Kalantzis (2000a) put it, “as designers of meaning, we are designers of social futures—workplace futures, public futures, and community futures” (p. 7). 
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